gifted children and a comparison group was examined in the Fullerton Longitudinal Study. Children at ages 9 through 13 years were administered the Children's Academic Intrinsic Motivation Inventory which assesses intrinsic motivation for school learning in reading, math, social studies, science, and for school in general. Analyses showed that across the ages, relative to a peer comparison, gifted children had significantly higher academic intrinsic motivation across all subject areas and school in general. It is suggested that: Children who become intellectually gifted enjoy the process of learning to a greater extent; intrinsic motivation is important for potentiation of giftedness; Assessment of academic intrinsic motivation be included in selection of children for gifted programs.
While there are many forms of giftedness and talent, the area of intellectual giftedness continues to be a major focus in research and educational practice (Pendarvis, Howley, Howiey. 1990) , perhaps due to the importance of this type of giftedness for children's schooling. An area that has received relativclv less attention than gifted children's intellectual and academic achievement concerns t hei r intrinsic motivation. Academic intiinsic Illotivation is defined as enjoyment of school learning characterized by an orientation toward nwstem, curiosity, persistence, task-endogeny, and the teaming of challenging, difficult, and novel tasks (Beriyne, 1971; 13rophy, 1983; Deci, 1978;  A. E. Gottfried, 19t~5, ! ) Lepper, 1983; Maw, 1971; Nicholls, 1983; Pitlman, Boggiano, & Ruble, 1983; White, 1959) . Academic intrinsic motivation has been shown to be positively related to children's school achievement and intelligence (A. Ly. Gottfried, 1985 Gottfried, , 1990 . Children with higher academic intrinsic motivation function more effectively in school, with higher achievement, better perception of competence, and lower academic anxiety.
Other researchers have found that intellectually gifted children have higher motivation. For example, Henderson, Gold, and McCord (1982) reported that gifted children and adolescents had higher curiosity than their comparison group. Davis and Conncll (1985) reported that gifted fourth and sixth graders had higher mastery motivation than their comparison group, as did Li (1988) for fourth and seventh graders, Hom (1988) (Hollingshead, 1975 Gottfried, 1984;  A. W. (1985, 1986a Gottfried, 1985 Gottfried, , 1986a Gottfried, , 1990 Gottfried, 1985) . Children individually completed the CAIMI during their yearly assessments at the University Laboratory.
In previously reported data (A. earlier measures of academic intrinsic motivation were collected at ages 7 and 8 using the Young Children's Academic Intrinsic Motivation Inventory (Y-CAIMI; A. E. Gottfried, 1990) , and from ages 1 through 6 years, cognitive mastery motivation was measured using the Bayley Behavior Record (A. ; also see Matheny, 1980) . Continuity between the Bayley Behavior Record and the CAIMI through age 13 has been previously reported Gottfried, 1986b) . Motivational assessment is also relevant to the ongoing gifted programs as it may be able to strengthen instructional programs based on the motivational profiles of gifted students.
